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Appendix


The case-study described and analysed in chapters five and six of this dissertation includes material from over two dozen interviews conducted in September of 1996. The interview subjects are not a randomly-selected sample of the Taos population. Instead, they represent various segments of the community most directly implicated in the bilingual education debate. They were selected either because they influenced bilingual education policy and program implementation in Taos, because they influenced public opinion more generally, or because they had a personal connection to bilingual education (either as students or as elderly people whose educational experience was hostile to bilingualism). 


Because Taos is a small county, the élites who have the most influence on educational policy (or on public opinion more generally) constitute an easily-recognizable group. My own familiarity with the community enabled me to identify the people whose voices were most relevant to my analysis: “opinion-leaders,” local and state politicians, teachers and administrators. The selection process required little discretion: there is only one major newspaper in Taos County, so the Spanish page editor and the history columnist for that paper were obvious interview choices. Some élites wear several hats: Bobby Gonzales was not only the school district’s bilingual education program director but also Taos’ representative in the state legislature (and in 1999 he became the superintendent of the Taos Municipal Schools, as well).


In selecting student interview subjects, I sought to include the perspectives of Hispanic and non-Hispanic students, and I did not want to hear only the views of the most academically-accomplished students. Taos High School teacher Nancy Jenkins gave me her enrollment lists for two of her classes—an “Advanced Placement” literature class and a “teen issues” class—and made class time available for me to interview all of the students in those classes who were willing to share their views. Over the course of the day, I interviewed ten students (five from each class).


Finally, in order to include a multi-generational perspective, I interviewed several elderly citizens. They were selected based partly on their cultural backgrounds (two were Hispanic and one was Anglo) and partly on their connection to the school system in the days before bilingual education was adopted (one was a primary school teacher and another taught folk music in the schools). 

Profile of interview subjects


The twenty-six interview subjects were evenly-divided by gender (thirteen males and thirteen females) and represented Taos’ three predominant ethnic groups (based on self-identifications, fourteen were Hispanic, eleven were Anglo and one was an Indian). They were drawn from several generations: ten were children (under age 18), twelve were adults (18-65) and four were elderly residents (over age 65). Among those interviewed were policymakers at the federal, state and local levels of government (a US Senator, a state representative, a county commissioner), as well as journalists responsible for shaping local opinion (the editor of the newspaper’s Spanish page, an English-language history columnist for the same paper). Finally, I interviewed people on both the giving and receiving ends of bilingual education (seven teachers or retired teachers, ten students).

Structure of interviews


The interviews were conducted either by telephone or in person (in school hallways, classrooms, business offices, cafés). I recorded the interviews on audio tapes and later transcribed these tapes in their entirety. I allowed the subjects to respond to my questions without interruption. I tried not to guide them toward particular responses, but I did seek to elicit responses that were as specific as possible. For instance, when a subject said that language is inextricable from culture, I asked for a concrete example. If the subject cited a Spanish proverb that uniquely conveyed Spanish cultural assumptions, I asked whether that that proverb could be translated into English and still convey those assumptions.


The interviews were designed to help answer this dissertation’s second research question: How relevant are concerns about national unity to the practice of bilingual education, and how are those concerns reflected in the design and implementation of a particular bilingual education program? The questions were selected with that purpose in mind.

Relevance of the debate


To assess the relevance of the American identity debate to the practical experience of my interview subjects, I asked questions about adherence to minority cultural traditions and about national identification. Questions varied slightly depending on the subject. For instance, I asked Hispanic and Indian interview subjects whether they spoke Spanish (or Tiwa). If so, how did they learn it? Was it their first language? If they were adults, I asked about their experiences in school. Was Spanish (or Tiwa) encouraged? Was it punished? And I asked them whether they taught their children Spanish (or Tiwa) or focused solely on English. If the subjects were children, I asked whether their parents or grandparents spoke Spanish. If so, how well were they able to communicate with their elder family members? 


I asked all subjects, including Anglos, whether they felt it is important to maintain the Spanish language in Taos. If so, why? If they responded that it was necessary in order to preserve the culture, I asked how language and culture are linked. (I also questioned them about English-only legislation.) I asked what role the schools should play in linguistic and cultural preservation. Why should tax dollars support such preservation? Why can’t parents take responsibility for maintaining their traditions? Will bilingual education impede English fluency? Does it interfere with national unity or, more locally, with people’s sense of commonality? 


Finally, I asked Hispanic and Indian subjects questions about their sense of national identification. How did they learn English? Is it important to speak English? Do you consider yourself an American? Are you patriotic? Did you serve in the military? Do you perceive a conflict between identifying yourself as Hispanic (or Indian) and calling yourself an American? What unites Americans, if not culture?

Impact of the debate


To assess the impact of the national unity debate on bilingual education in Taos, I asked teachers and administrators specific questions about the structure and purposes of their program: What is the content of the bilingual classes? What do those classes seek to accomplish? How is that purpose determined (by local administrators, or by state or federal funding sources)? How is the program funded? According to the funding applications, what needs is the program designed to address?


To identify problems in program implementation I asked teachers and administrators to describe their ideal bilingual education program. In the course of answering this question or the questions above (about the structure of the existing program), subjects often offered unsolicited complaints about bilingual education in Taos. These complaints lead me to ask for more detail: Are the students in the program native Spanish-speakers? How proficient are they? How are they selected for the program? What method of selection would be most consistent with the program’s purposes?

Responses


The interview subjects’ responses to the questions above are summarised in depth in chapters five and six. Two trends, however, deserve mention here. 


First, the unanimity of support for bilingualism and linguistic preservation was surprising. Not one of the twenty-six interview subjects expressed opposition to cultural or linguistic maintenance, and none opposed the use of public schools in pursuit of that goal. (In response to the suggestion that tax dollars ought not to subsidise cultural preservation, subjects typically responded, “Those are my tax dollars.”) Hispanic and Anglo interview subjects alike strongly agreed that people need English fluency, but they consistently rejected any suggestion that linguistic preservation impedes such fluency or that it interferes with national unity. Indeed, a common argument expressed both by adults and by students held that linguistic and cultural maintenance actually promotes unity because it fosters tolerance and understanding of differences.


Second, the discussion of “program paradoxes” in chapter five arose largely from unsolicited complaints expressed by nearly all of the teachers and administrators I interviewed. When I began the interviews I was unaware that the Iowa Test of Basic Skills (ITBS) was used to select students for bilingual education. But the teachers whom I interviewed consistently pointed to that test as a significant problem in program implementation, since the ITBS measures a factor (English deficiency) that has no necessary correlation to the function of the program (to promote Spanish proficiency). 
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